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The Water research Commission (WrC) provides 
financial support, through establishing research 
project teams, to over 400 post-graduate students 
who are pursuing qualifications in the water arena. The 
WRC is committed to furthering the development 
of students through a capacity building strategy that 
sees WRC-funded research projects equipping and 
developing these students so that their readiness for 
active participation in the water sector is maximised. 

This guide is the outcome of a research project that 
investigated the experiences of students on WRC-
funded projects with the aim of producing a guide that 
will assist students in successfully navigating the journey 
of academic success and project team integration.

Research conducted in the education sphere has 
shown that the way in which students adapt and 
manage the ‘transition phases’ of their academic career 
is a determining factor in their success. Each transition 
comes with a new set of personal and professional 
requirements and expectations, which in turn require a 
new set of skills and mindsets by the students.

The nature of the transition a student experiences has 
a significant influence on the academic performance 
and social integration of students. Typically, a student’s 
transition is not given much attention by academic 
institutions (besides orientation programmes), and 
students themselves are often unaware of how to 
manage such transitions effectively. 

Anecdotal evidence in the water research sector 
suggests that students often find these transitions 
difficult. They are deeply influential in a student’s 
performance and integration into research project 
teams and institutions. The way in which transitions 
are navigated also impacts the rate at which students 
progress in their postgraduate studies. In addition, 

these transitions are often not adequately managed 
or addressed by students themselves, supervisors or 
project team leaders. 

This document aims to be an easy-to-use companion 
in your journey as a student on a WRC project. It will 
help you identify:
• Where you are in the academic journey and the 

transitions you are encountering
• What types of characters and personas you may 

encounter
• The expectations that will be placed on you as a 

project team member

The guide will also provide you with pointers for 
success provided by WRC-funded students who have 
participated in the research project underpinning this 
document. You will be able to read stories of their 
experiences as they reflected on their journey, and be 
able to identify key learnings that may be relevant to 
your context.

1.2 Who is iT for?
The guide is for all current and future students who 
are placed on WRC-funded research projects. It is 
specifically focused on students in order to equip them 
in adapting to the research arena. The document can 
also be useful for supervisors and project leaders who 
want to understand the experiences of students on 
projects and what factors are important for success, 
but it is not intended to provide advice to supervisors or 
project leaders. This is a student guide and centralises 
the student as the agent of change and success in the 
research journey.

1. IntroductIon
1.1 WhaT is This guide?
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2. the journey and academIc landscape
2.1 The aCadeMiC journey
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What lies ahead of you, as a student, can be 
described as a journey. you are a traveller on a 
path towards a destination that is situated on 
a landscape. you will encounter various places 
and characters on this journey. the landscape 
has various characteristics and locations that 
influence you, the traveller, on your journey. 
some places are more challenging than others 
to move beyond. some are more interesting 
than others. you may pull off the path at some 
stages of the journey to rest, while at other 
times your journey will increase in speed. 
While the destination is known, you may opt 
to try different routes in getting there. at 
other times, the route you take will be chosen 
for you.

The idea of a journey map is a conceptual model that 
you can apply to your academic career in making sense 
of where you have come from, what has led you to this 
point and where you aim to be going. The characters 
you encounter in your journey are fellow travellers and 
they will fulfill different roles. 

the journey ahead of you as a student on a Wrc-
funded project can be segmented into 4 distinct 
stages:
• Before commencing the journey – this is when 

you begin considering becoming a student on a 
project, how you go about securing a position on a 
project and identifying the nature and focus of your 
research.

• Initial stage of the journey – you have begun the 
journey and are experiencing a lot of new things. This 
phase is about adapting to the new environment and 
about integrating as well as possible into the project 
team and nurturing the seeds of key relationships/
companions for the rest of the journey.

• Being an active member of the team – every journey 
has a middle phase where the bulk of the distance is 
covered on the way to the destination. This is the 
phase where you should have worked up enough 
momentum in your research and be an active 
member of the project team to ‘break the back’/
get the longest part over with of the journey.

• Completing your journey – this is the last step of 
the journey and the final push to reaching your 
destination. In this phase it is important to close out 
your involvement in the project team successfully 
and to submit your research report for qualification.

1. Where would you place yourself on this 
journey map?

2. What stage of the journey are you on?

3. how has the experience of the journey 
been thus far?

4. Is your journey going as expected?  
If not, what choices could you make  
to get back on track?

5. Who have you encountered on the 
journey and how have 
they influenced your 
journey?

6. have there been 
any unexpected 
detours? If so, 
were you happy 
with how you dealt 
with them?

7. What kind of mindset or 
attitude is required from 
you to complete this 
journey successfully?

Misalignment zone

Where Supervisor/ 
PL should be
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2.2 ThE ConTExT – A lAndsCApE modEl

The model above is a representation of the landscape in which you will find yourself as you participate 
in a WRC-funded project. It depicts how and where a student will be placed in the landscape (or 
choose to position themselves) in relation to other key ‘characters’. The model also depicts the 
relationships and influence (illustrated by the arrows) that the various characters have on you as a 
student, the influence that you have on them and how the characters interact each other in terms  
of authority, influence and contact.

Wrc role players

Student

Respondents/Study Site Social Support Structure

Other WRC Projects

Other Reference 
Groups

Misalignment zone

Where Supervisor/ 
PL should be

Other funders and/or 
funding requirements

University
reference 

Group

project teamsupervisor/ 
project lead
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Within the project context, you will see that there are 
multiple “characters” (apart from you, the student). 
these are: 
• WRC role players – these are typically the Executive 

and Research managers of the WRC
• other WRC projects and other WRC reference 

groups - when you are able to serve as RG members 
on similar or related projects, and have the willingness 
and ability to absorb the learnings and apply them 
to your project, it helps you considerably in refining 
your research questions and assisting with the 
conceptual framework for your own research.

• other funders and/or funding requirements - you 
may also have a nRF bursary, a merit bursary, 
a Greenmatter fellowship, or another form of 
funding which brings with it another set of rules 
and regulations that you have to abide by. students 
have to make sure that these rules and regulations 
from multiple funders are aligned and that you don’t 
become overwhelmed with different expectations.

• supervisor/project leader (pl) – this could either 
be the same person fulfilling dual roles, or two 
separate people. The pl’s role is essentially leading 
the research project, i.e. ensuring that the project 
team is aligned in terms of the project outcomes 
and deliverables. The supervisor is focused on the 
student’s research in line with their registered 
degree.

• project team – project teams can vary in size, 
disciplines, location, etc. as it is dependent on the 
project being conducted.

• Reference Group – WRC-funded projects will have 
a Reference Group. similar to the project team, the 
size and structure will depend on the project being 
conducted. The purpose of the Reference Group is 
to oversee the project for its duration, and provide 
input, advice, support and guidance on the course 
the project is taking. The Reference Group is only 
required to act in an advisory capacity.

• University – this is the University you are enrolled 
at to complete your degree. The University as a 
whole is never involved (directly or indirectly) in 
the research project. however, the University  
is concerned with the quality output from a  
student in order to obtain their qualification. Your 
supervisor will represent the University’s interests in 
your project.

• Respondents/study site – these are the people 
who participate in your research. While their 
participation is typically restricted to providing 
information, many student stories tell of how they 
themselves are changed by working with people 
at their study site. Getting familiar with a socio-
economic context and building relationships at 
the study location can influence your own beliefs, 
values and mindsets.

• social support structure – these are the people 
within your own social network who provide support 
and guidance. They may be family members, friends 
or acquaintances. They are the people with whom 
you can speak freely, in terms of what you’re 
experiencing on the research journey. They provide 
a listening ear, advice and encouragement. 

The main point illustrated by the model is that you 
influence And are influenced by the key characters 
in the water/academic field in the project. It highlights 
the responsibility that a student has in fostering those 
relationships as well. 

The spheres in the model illustrate the importance of 
achieving alignment between your individual research 
project (what your masters or phd project covers) 
and that of the project (the topic and outcome that 
the WRC is funding). many student stories tell of 
how academic success and project team integration 
are not achieved when there is misalignment between 
the two. The misalignment zone arises and increases 
in size when the research objectives of the individual  
and project contexts differ and when there are 
difficulties in the relationship between student and 
supervisor/pl. 

Ultimately, the alignment zone is your responsibility to 
manage and rests on the relationships you foster with 
your supervisor/s, project leader/s and team members. 
student stories also tell of how, when the misalignment 
zone arises, it has a tendency to grow over time. A fear 
of conflict has prevented many students from naming 
and addressing the misalignment timeously. The 
positioning of the supervisor/pl is also important. If the 
supervisor/pl is not sufficiently ‘bridging’ your research 
project with the broader WRC project there are issues 
that may arise, e.g. students may feel unsupported 
and this could impact on the performance within the 
project team.
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another analoGY – the Football metaPhor 
(ConTribuTed by MarK denT)

here is another analogy that highlights how students can assess their research landscape and 
assess what needs to be done.

Question: Who makes decisions on a soccer field?
most people believe that the Referee makes the decisions 

and one knows he has made a decision when he blows his 
whistle. next, we can identify that the Captain or the 
Coach make the decisions. All of which are authority 

figures. But is it not true that all the players make decisions 
every moment of the game?

 
All players have a systemic overview of what is happening on the field 
and then need to execute individual skills perfectly BUT within the 
context of the dynamic patterns that are unfolding around them. All 
players need to sEnsE what is going on, i.e. read the whole game and 
then move into a position to respond. 

1. If you were to draw a model that 
represents your own research context, 
how similar would it be to the one on 
page 5?

2. Who else appears on your context 
model and what is the nature of the 
influence they have on you?

3. In drawing your own model, if you 
were to use the thickness of the arrows 
to represent the extent to which 
characters influence each other, which 

relationships have the most influence 
in your journey?

4. how big is the misalignment zone in 
your context?

5. What is the history of misalignment  
in your context model and what role 
have you played in this?

6. What restorative actions, that 
you can take, will help reduce the 
misalignment?
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open to all opportunItIes WIth 
luck playInG a role

starting off I knew that I would like to explore 
the option of doing research within the social 
learning field or social-ecological field. At 
that stage I hadn’t given a lot of thought of 
the specifics and was open for opportunities. I 
was lucky enough to have seen an advert of a 
project that was funded by the WRC. so in a 
way the project found me as the only criteria 
at that stage that I was looking for was that it 
had to involve research on people or social-
ecological systems (sEs). I think one of the 
challenges was that the funding started in the 
middle of the year when I was still completing 
my degree so my involvement at the start was 
limited. Thinking back I can’t remember what 
my hopes were but I don’t think there was any 
expectation over and above being able to work 
with people that were knowledgeable and 
have an opportunity to complete my masters. 
A very important part though was the fact 
that the funding was sufficient for me to be 
able to study fulltime, with enough funding 
to pay rent, buy food and now and again go 
for a movie. That was a big deciding factor in 
applying for the project. In saying that I would 
not have applied if it were not my field of 
interest no matter the money.

dreamInG BIG, the rIse of a tItan

The issue of environmental quality focusing on the 
aquatic ecosystems has always fascinated me from 
a tender age. I was involved in a number of societies 
throughout my primary and secondary education. 
Then I was studying towards a Bsc hons Biological 
sciences, that’s when I become heavily involved 
in aquatic ecology. my enthusiasm enabled me 
to be chosen to assist in a national water quality 
project funded by World health 
organisation and the ministry 
of health and Child Welfare in 
Zimbabwe. The project eventually 
led to my first ever publication on 
drinking water quality around harare. 
I then went to be involved in a number 
of national projects 
in aquatic ecology 
and which lead to 
more publications. 
Towards the end of 
my msc, I applied for phd 
position in a funded project. due 
to my experience in the field, I was 
accepted to study towards a phd. 
This opportunity has opened doors 
more for me and is leading to some 
very interesting collaboration with 
other researchers in my field.

2.3 sTories
Below we share the stories of students who participated in this research project. In order to protect the 
identity of these students, these stories have been edited so that names and places have been removed.
These stories played an integral role in developing this guide and we recommend that you read through 
them to understand the experiences of other students. You may find that your context is similar, and 
through the stories, gain a deeper understanding of what is required in each phase.

2.3.1 your journey To beCoMing a sTudenT  
 on a WrC projeCT
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PerSeverance
learning to manage different co-supervisors. It was almost a 
different level of experience. Big project with large amount 
of funds to manage. the amount of work demanded was 
enormous and you have to work harder to make it work. above 
all working with more than one supervisor is not easy and it 
was a nightmare that drains your patience with some of them. 
But I guess that was a lesson to learn as well apart from the 
academic matters.

initial 
exPerienceS
At first I was intimidated, 
but when I realised that 
the end point was good 
science, I got comfortable 
with the project. from 
there on we have worked 
hard to get good data 
and make the project 
successful.

the more  
i learn,  
the more  
i realiSe hoW 
little i knoW
I felt very protected 
by the team leader and 
members of our team. my 
opinions were listened 
to and when I faltered, 
guidance was always 
given. for me, everything 
worked because even my 
“childish” tantrums were 
noted and responded to 
- it was surprising and 
refreshing to have a team 
leader who was interested 
in seeing and exploring 
views that were “out of  
the box”.

learninG the  
hard WaY
Initially I was not sure or certain that 
I had been given such a responsibility 
leading to delays in the project but 
as soon as I picked that up I took 
ownership of the project and things 
are going well.

mY FirSt exPerienceS aS a PoStGraduate Student
my experience was a very memorable one throughout the process. although I had challenges on 
the way I believe these challenges were part of the training and were preparing me for the working 
environment. I had great supervisors who gave me support whenever I needed it. however, I learnt 
that the msc I was studying for was not for the supervisors but for me, so I needed to put 101% effort 
in order to come up with something out of the whole process. the project team was very helpful 
and gave me the chance to experience working as a team to achieve success for each individual 
within the team. I also had a great chance to network and learn from accomplished academics and 
professionals that would not be possible had I not been awarded the Wrc bursary.

2.3.2  your iniTial eXperienCes WorKing in a projeCT TeaM

Continues on following page...
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When the GoinG GetS 
touGh, innovate....
at the start of my postgraduate degree, 
the transition from the immense pressures 
of a highly demanding undergraduate 
programme that was characterised by the 
necessity to constantly meet deliverables 
that have a direct impact on your successful 
graduation within the allocated timeframe to 
a postgraduate programme that was largely 
self driven was a little disorientating. there 
appeared to be an enormous amount of time 
to achieve relatively small targets, which 
essentially required one to focus on a single 
theme/topic, unlike with the undergraduate 
programme where one had to simultaneously 
juggle a number of courses, some of which 
were not even remotely related. however, 
one quickly got a reality check when you 
saw the immense pressure that the second 
year postgraduates, who were intending to 
graduate in that year, were under.  things 
that worked: 1 - fortnightly meetings with 
the supervisor to discuss work progress and 
to discuss proposed plan for future work. 
2 - Working with a fellow group member 
whose msc thesis also fell within the scope 
of the Wrc funded project but had a 
different focus area.  3 - Guidance related 
to the construction of the experimental 
set-up from a researcher at the university 
who had experience with a similar set-up. 
4 - most importantly, a supervisor who 
despite their heavy workload always seemed 
to have or rather make the time to provide 
guidance that was rather well calibrated, i.e. 
steering one in a direction towards finding a 
solution rather than just providing a solution.  
Also, my supervisor was extremely efficient 
in turning around reports/chapters for  
proof reading.

the inconSiStent 
exPeriment
Because the project was transdisciplinary and 
was a ‘new’ idea and way of conducting research 
for the project leaders, the project itself was 
exploratory – pushing boundaries and finding 
what works and what doesn’t when it comes 
to multiple academic disciplines being applied 
to one area of interest.  there were monthly 
meetings which definitely helped, but the 
broader project was more of the focus than 
the individual projects, and I landed up getting 
involved in various other areas/other peoples 
projects/other reports, etc. for the good and 
benefit of the ‘broader project’. In many ways 
my personal feelings and academic areas of 
interest were pushed aside due to the fact that 
they didn’t fit into the focus of the project or 
simply didn’t get the support. I felt that social 
sciences and the importance of the human uses 
and needs of water were overlooked for the 
scientific and governance aspects. The initial 
excitement of the project certainly waned.

teamWork iS reWardinG
It was my first experience to work in a team of this 
magnitude and it afforded me the opportunity to 
interact with various stakeholders. presenting my 
initial findings at one of the stakeholders meeting 
was a very informative experience as I got valuable 
feedback that helped shape my research focus 
and helped me interrogate further ideas.  I would 
have loved to have additional financial assistance 
for fieldwork. The challenge was not being aware 
of how much was set aside for the project, so it 
was costly going up and down to the research 
site. I appreciated the fact that WRC officials 
expressed interest in the work that we were doing, 
and it was affirmation for a job well done. My team 
experience was very rewarding because we could 
exchange ideas on our field experiences.
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Student exPerienceS  
on a ProJect team
the experience within the early stages of 
the project was very good, since the project 
is aligned in such a way that it works on a 
timeframe of deliverables with target dates 
it was nice, because the project was then 
subdivided down into smaller tasks each that 
had to be met by a certain time and so this kept 
the project on course. the surprises I had was 
the kind of exposure we got for the project in 
terms of media briefings, our reference group 
was so well rounded with many individuals with 
excellent expertise’s within the water sector 
and this was great to have in terms of project 
guidance. the only thing within the project 
that did not work out well was the fact that 
the project leaders did not budget well and 
so towards the end of the project ran out of 
funding to pay me my bursary for doing the 
required research. also I personally felt that 
the project leaders put a lot of pressure on the 
students in terms of the project work load and 
deliverables without any of their own input, yet 
reap the benefits.

Patience iS a virtue in the 
midSt oF all
In the initial stages the project was a bit stressing 
because I was subject to time in the university 
and the WRC financial year was closed by then 
meaning we had to wait almost the whole year 
before funds could be released. my supervisor has 
been the best person I have met in all this time. 
he motivated me and kept my hopes high.

a PainFul GroominG 
JourneY
Working on the project at the beginning was 
fun and I learned a lot. however, going to do 
the fieldwork was challenging. My safety was 
compromised since the area I was working in 
has a high crime and drug abuse rate and being 
a women working under such conditions with 
no support from the project leader was hard. 
While working on the project the project leader 
who was also my supervisor left me hanging, he 
found a job elsewhere and I struggled to finish 
my masters degree without any support. I had 
to find another supervisor.

Sink or SWim
the early stages of the experience were generally ok since I had to learn and adapt to how things 
were being done at the university. I was able to learn quickly and I became involved straight away. 
the presence of a number of people from my home country made the experience and settling down 
process to be smooth.

a Whole neW World
When I started my phd I felt a lot of pressure and 
had low confidence in myself, but working with other 
students at my level (or below) I found comfort 
and encouragement. In the beginning I wanted to 
do a lot of things and over time my methods and 
objectives have become more streamlined. the thing 
that surprised me the most was the level at which 
research is done at this university. When I arrived I 
had no publication record and it seemed that most 
of my colleagues, even msc students had already 
published papers. I have grown to understand that 
this is largely due to the high quality of supervision, 
and the high level of enthusiasm that even the 
supervisors exhibit.   our group is a large group and 
everyone is studying the same area. this has allowed 
me to learn a lot from fields that had been foreign 
to me and I believe this will go a long way in making 
me a more complete scientist.  on the downside, 
before I started I thought that my bursary would be 
sufficient to help me lead a comfortable life. As a 
result I faced some financial difficulties as the cost 
of living proved to be higher than I expected and at 
the same time I had to save for things like medical 
aid, and when I fell ill my medical aid was rarely 
sufficient to help me out. I even failed to travel back 
home for the first 2 years of my programme. This I 
felt was quite unexpected.
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The most important event that surfaced in the student journey is that of the first Reference Group (RG) Meeting at 
the WRC. Both for the WRC and the project team, this is the first opportunity to show what has been done and to 
open it up to discussion outside of the project team. A student’s preparation for this meeting is crucial. Interestingly, 
the RG meeting is also where the WRC gets a sense of how the team is performing. Symptoms of poor PL-Student 
dynamics can show themselves at the meeting. For example, one story speaks of how a student and Supervisor/PL 
began to disagree with each other in the RG meeting regarding the student’s outputs. This showed that the student 
and Supervisor/PL had not had much preparation to air out the disagreement prior to the RG meeting. It is for this 
reason that you need to focus on having adequate preparation discussions with PLs and focus on issues of quality, 
by initiating those discussions if need be.

recommendations for Wrc research managers
These are some suggestions for student involvement in WRC projects to be communicated at first Reference Group meeting:

1. The Guide Book should be distributed for all new students working on the project
2.  Information about future WRC 101 workshops for students to be communicated
3.  student verification process outlined for project leader (submission of student registration forms and copies of Id)
4.  scholarly disclosure process outlined as per contract
5.  payment of student work
6.  student attendance at Reference Group meetings

2.3.4  your eXperienCes as an aCTive MeMber  
  of The projeCT TeaM

2.3.3  firsT referenCe group MeeTing

SteadFaSt
It was partially easier moving to the second 
stage of the journey as you will spend much 
time writing and analysing your research. But 
waiting for feedback from all the co-supervisors 
for unreasonably long time was very frustrating 
and demanding your patience.

the more i learn,  
the more i realiSe  
hoW little i knoW
I cannot truly say that there are aspects 
that become easier or more difficult 
in my role as I continue to conduct 
research for the project from a social 
sciences perspective, which I have 
been doing from the beginning. for 
me, things usually get difficult in the 
field and that is usually participant-
based so I find my way around at the 
expense of deliverable deadlines.

balancinG
Roles were defined fairly early on; the project 
itself was also fairly well defined from the onset. 
It was therefore not much of an adjustment. 
support from my supervisors was abundant. 
Balancing work and project work can be 
challenging.

a Guided exPerience
after being involved in the project and monthly 
meetings my focus was clearer and lines had to be drawn 
because I needed to move onto conducting fieldwork. 
The difficultly is because all of the students came 
from different backgrounds, we were all at different 
stages of our research and fieldwork so it was hard to 
focus on one broader topic and goal for the purpose 
of the project.  But after 6 months of being involved 
it was easier to focus on my personal project and then 
the broader project itself. It was great in the fact that 
people always were willing to help one another and 
provide feedback or resources.
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Student exPerience  
on the team
once the lab work was completed for 
the project within the initial stages, 
then we had to do repeatability which 
was very long hours since our timeframe 
to meet the final deliverables was 
running out and this required a lot of 
input and hours from us as students 
above and beyond an average workday 
to accomplish the project in time. We 
approached the Wrc for an extension, 
however it was declined and it is 
sometimes really hard to predict when 
initially applying for a project and then 
actually doing the laboratory work 
how long it will take. the journey then 
got even harder once the project was 
coming to an end as the final complete 
report had to be submitted and written 
up and the time frame from the last 
final meetings and inputs to having the 
report written with laboratory work still 
ongoing was hard. the easy work was 
the laboratory work, the administrative 
work and Wrc templates to write up 
and use were frustrating and really hard 
to work with.

becominG the oWner  
oF mY reSearch
In my second year things got much easier as I knew 
exactly what I wanted to do and what I needed. the 
initial challenges in getting equipment, transportation, 
access to our sites and developing methods that worked 
had been dealt with and I had began to own my project. 
I no longer needed my supervisors to give me much 
guidance and I had worked out how I could share data 
with my colleagues to avoid duplicating roles. We had 
also learned to synchronize our sampling trips and 
help each other, rather than seeking paid assistance. 
sampling became routine and fun.

buildinG bridGeS
I realised that my role in the project was very important 
and that I could make or break the project. although 
fieldwork was very challenging in the beginning in 
so far as establishing trust with the respondents was 
concerned, and navigating the language barrier, I found 
it rewarding to be able to contribute meaningfully to 
both the project and the respondents. I found that 
most of the respondents were keen to learn how to save 
water given the circumstances they found themselves 
in. I was able to bridge the distance between the 
research team and the researched by explaining how 
the research project would benefit both parties.

a JourneY to remember
the project was easier at the beginning when I still had 
support from the person who was then the project leader 
and my supervisor but after that things got harder. I 
was active in the project since I was a student under it. 
so I was responsible for data collection and analysis. I 
learnt a lot about data collection especially when using 
a structured questionnaire as well as doing interviews. 
furthermore, I learnt a lot about data capturing. there 
were no easier roles but hard work and dedication were 
key as well as having an open mind to learn.

FieldWork
the different project phases have 
required different types of input 
(fieldwork preparation, fieldwork, data 
analysis and writing). I have enjoyed all 
of them for the different experiences. 
I sometimes felt that the deliverables 
were too often and impacted on what 
was more urgent at the time (e.g. 
preparing for a conference, etc.) but it 
was good to keep looking at the work 
and evaluating our progress.
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2.3.5  please Tell us abouT hoW your journey ended

diPlomacY
at the end I was able to complete my phd. some of the lessons that I can draw from it: prepare for 
a long journey (if it ends smooth and short then you are lucky), learn to handle problems as they 
appear (learn to be patient and never hasten to raise your voice and seek legal actions when you 
can resolve matters amicably), learn to be self-dependent and proactive (the project is yours and 
you have a deadline, hence remember it is your responsibility and not the supervisors’ to finish your 
project/phd). for a student who is just beginning on a project I would advise him (summary) to be 
patient, diligent, diplomatic and proactive. casual meetings and discussion with supervisors I found 
more effective than sending emails, for appointment to discuss your projects (tea room, lunch time, 
on the passage, corridors where ever you see them).

record FiniSh oF a  
Phd in 2 YearS
expectations were met. my advice is give more 
than what you are expected. you are still a 
student – rights don’t work here. When you’re 
done you realize that straight roads do not  
make good drivers, nor do calm seas make                
good sailors.

the more i learn,  
the more i realiSe  
hoW little i knoW
my journey has not yet ended and I 
remain in the “transitioning” phase. 
my experiences so far have proven 
to be better than expected but 
that is purely because of the 
team with which I work and our 
research study in itself. the 
only advice I could give to 
a student starting out 
is that while it is good 
for one to be confident 
in their expertise it is 
also good to question your 
field, its approaches and 
the skills that it has given 
you, to not limit research 
and understanding to your 
expertise but to be open 
to the vast knowledge a 
collaborative team can 
give you.

anYone can do it… 
With the riGht attitude  
and method
my journey has not ended yet but I have learned 
a lot.  the biggest lesson is probably that things 
are never as bad or as difficult as they seem 
in the beginning. never be shy, afraid or too 
proud to ask as you save yourself a lot of trouble 
and time. research is not a competition, and is 
seldom the same with someone else’s.  I would 
encourage a new student to always keep their 
supervisor updated and involved to avoid big 
mistakes at the end.
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advice to other StudentS
My journey ended well after managing to submit my thesis on time and finally 
being awarded my msc degree. however, I learnt a lot of lessons on the way 
which include the following: -hard work is necessary to achieve any goal -take 
all measurements accurately during the monitoring right from the beginning 
to avoid disappointments when you are analysing your data. - constantly check 
your work along the way and ask for assistance as you move forward where 
things will not be clear.  -don’t leave work for some other day otherwise it will 
pile up and you will fail to manage it later - do not procrastInate. - 
Be willing to help others out because in the process you will learn a lot. - move 
with your supervisors and be instant to do as they advise you because they have 
been there and they know what it is like.

everYthinG 
iS PoSSible, 
dePendS 
With an 
individual
never start 
anything new at 
masters level if 
the supervisor is 
not that helpful 
because it becomes 
stressful. 

leSSonS learned  
bY a Student
at the end of the project the 
lessons learned are carefully 
consider your time frames 
and when they have to be met 
and probably start writing the 
project final report between 
things and don’t leave it to 
the end.  In terms of exposure 
and learning from others like 
the steering committee, etc. 
it was a great experience. In 
terms of our project leaders 
running budgets and cost  
and delivering bursary pay-
ments it was a nightmare.  to 
a student starting a project 
make sure you understand 
exactly what your project 
leader expects from you from 
a Wrc project from start to 
finish i.e. do you just have 
to do the lab work, or that 
and write up etc. and which 
deliverables are you expected 
to meet. also have a contract 
in place in terms of bursary 
payments and make sure it’s 
very clear how much money 
you will receive for the 
workload expected.

enSurinG to the end  
With SuPPortive SuPerviSor
at the end of the project I have learned that the best thing you can 
ever have in your life is a supportive supervisor at all times. one who 
believes in you and motivates you. challenges are there to build us and 
to make us strong. When you are patient in the midst of all, greater is 
your reward at the end.

the moment  
oF truth
By the time I completed my 
research journey, I had learnt 
that no two households are  
the same, that each experienced 
the same phenomenon differ-
ently. I also found out that in-
formation was selectively given 
to households in order to less-
en the burden on the service 
deliverer. Some City officials 
were reluctant to give informa-
tion for fear of victimisation, 
but others were keen to share 
more. I perfected my negotia-
tion skills especially with some 
local municipal officials, and in 
the process was able to assist 
some households that were in 
dire need of water but were too 
afraid to approach the council 
officials. 

it WaSn’t eaSY  
but it WaS Worth it
my journey did not end as well 
as I expected, it took me longer 
to finish my Masters Degree 
due to the lack of support from 
my supervisor. sometimes I felt 
like giving up but I managed 
to fight my way through. 
my overall experience and 
expectation was painful but it 
made me a stronger researcher 
and it made me love what I do. 
my advice to other students is 
before embarking on a project 
know the person who will 
supervise you, do a background 
check and make sure you hold 
them accountable for their 
responsibilities. as a student 
hard work is key and always have 
an open mind to learn because 
that will enable you to grow.
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3. Who are the characters on thIs fIeld?
We now move from describing the context and academic landscape you encounter on your research 
journey and look at the characters that have emerged from the stories of students who have travelled 
ahead of you. The focus of this section is on the type of student you need to be in order to successfully 
navigate the research journey. Through the use of archetype images and attribute descriptions you will 
be prompted to consider what sorts of behaviours, attitudes and mindsets are required for academic 
success and project integration. This section also describes the other kinds of characters you’ll encounter 
and provides you with an opportunity to understand them that little bit more. 

The following student personas emerged from the 
stories of students on WRC-funded projects: The 
Adaptive student, The Engaged student, The lucky 
student, The Team player and The Anxious struggler. 
Again, the focus of this section is on who you are, who 
you are becoming and the decisions you can make 
in terms of your presence in the landscape model 
described earlier. 

You may find that you already identify with one or 
more of the positive personas. If that’s the case, your 
line of thinking should consider how to preserve that 
persona, in your identity through the various stages of 
the research journey. likewise, if you do not identify 
with the helpful personas, your self-reflection should 
revolve around how you can develop those attributes 
in order to increase your chances of success. 

An important point to remember when considering 
the personas is that you might identify with aspects 
of some of them at one point and then with another 
at a different stage of your journey. For example, 
you may identify with the Engaged student and the 

lucky student now, but with the Anxious struggler at 
a different time during the project.

Also remember that there are pros and cons to 
these personas. It is up to you to amplify the positive 
attributes and dampen the negative ones.

At times, you may also experience certain pressures 
that will make you feel like you are exploited – a form of 
cheap labour in the research landscape. many students 
report on how structured the research journey is, i.e. 
you only gain credibility by increasing your expertise 
and accolades. The stories collected in this project 
reveal that students who find ways of dealing with such 
pressures, coming to terms with them and innovating 
through them is what makes some students more 
successful than others.

3.1 sTudenT personas
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the adaptive Student is one who is able to 
juggle his/her role to suit what is required 
at different stages of the project. As 
illustrated above, they are well prepared for 
different situations and adjust their approach 
accordingly in order to influence desired 
outcomes, either directly or indirectly. This 
student is a fast learner and transitions from 
one role to another with ease. The possibility 
of this persona lies in their ability to diagnose 
a situation effectively, to accurately identify 
the cause of problems and to formulate 
and implement contextually appropriate 
responses. The Adaptive Student understands 
that not everything is within their direct 
control, but is adept at identifying where they 
can influence people or situations indirectly.

3.1.1 The adapTive sTudenT

the attributes of the adaptive student are:
• Juggling – can handle multiple tasks and roles 

simultaneously 
• Fast-learning – can increase the speed of learning 

in response to situations and issues
• Adaptive – can respond to situations adaptively 

by assessing what new mindsets or behaviours are 
required in a shifting context

• Adjusting – is able to make course corrections to a 
set plan

• Transitioning – does not get stuck in the ideals, 
hopes or expectations of a phase in the research 
journey, but embraces new situations and learning 
opportunities

• negotiating – has the ability to negotiate the 
personal changes required BUT also has the 
ability to negotiate deadlines, tasks, roles and 
responsibilities within a team
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3.1.2  The role of people sKills

And so, as a researcher/student/scientist you need to 
realise that you are dealing with “people” during the 
course of the project which requires you to possess and 
develop a set of people (soft)-skills and nurture your 
relationship with involved stakeholders. students who 
come from a typically scientific, quantitative, natural 
sciences background may be more comfortable in 
dealing with so-called fact, hard data and observable 
reality. The changing nature of WRC projects means 
that often students will be required to work in and 
amongst a team, with a supervisor And with citizen 
respondents on research projects. This requires a level 
of emotional intelligence on the part of the student 
that has typically not been expected or developed in 
the natural sciences field before. students need to be 
more human, in short.

This emotional intelligence is most important in the 
realm of fostering helpful and productive relationships 
with project leaders and supervisors. students report 
that the relationship that has the most influence on 
their research journey is that of their supervisor/pl. 
As such, students need to be aware that they carry 
a responsibility to develop that relationship. power 
dynamics inherent in the relationship seem to inhibit 
the student’s agency in intervening in this regard. 

Students on WRC projects, and any post-graduate students for that matter, need to understand that 
while the bulk of their work revolves around producing an acceptable form of research to either obtain 
their qualification, or to submit a WRC-accepted deliverable, there is also a fair chunk of their work 
that rests on their ability to work with people.
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3.1.3 The engaged sTudenT

the engaged Student is not just doing a research project for the sake of it; he/she is wholly committed 
and passionate about their research topic. This student is motivated to achieve the outcomes of their project 
because they are actually interested in what they are researching. This is an enthusiastic student who is willing to 
“go to the end of the earth” to achieve their research objectives. Nothing will stand in this student’s way.

the attributes of the engaged student are:
• Committed – despite shifting circumstances they 

are committed to their end goal
• determined – with the end goal in mind, this 

student will display high levels of determination to 
see through arduous and difficult situations

• motivated – it is difficult to keep motivation 
levels high and constant throughout the research 
journey, but this student understands that 
motivation is not whimsical – it is something to be 
nurtured and preserved

• passionate – this student discovers levels of 
passion and enjoyment in as many levels of work 
as possible

• Enthusiastic – keeping oneself motivated 
is important, but this student chooses to be 
enthusiastic regardless of the circumstances  
and realistically chooses a position of positivity

• Interested – the curiosity levels displayed by this 
student are insatiable. They do not suffer from the 
“it’s not my job” complaint

• strong – the emotional fortitude required to 
complete a postgraduate degree in the water field 
is what separates this student from others.

There are some dangers associated with this persona. 
The Engaged student can also be unwilling to 
change direction because they believe they are right 
(passionate to the end), and may struggle to accept 
constructive criticism.

an important aspect of the engaged Student 
persona is their inbuilt curiosity. Some say that it is 
a student’s curiosity that decides their future success. 
This curiosity is insatiable and is never satisfied with 
the first answer. They are always pushing through to 
new levels of insight, learning and awareness.
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3.1.4 The luCKy sTudenT

Some students are given the tools they need to 
succeed. They don’t necessarily “fight” to achieve 
their outcomes, but are nurtured through  
the process. 

This does not mean that they don’t know what 
they’re doing, just that they are given support, or 
a constant helping hand, throughout the project / 
their studies. They are empowered through the help 
of others, and not through their own determination.  
In the illustration above, we see this “Lucky Student”, 
but we also see a student who makes his or her own luck. 
This is a student who doesn’t wait to be handed things 
on a platter, but takes control of his/her own situation. 

Regardless of their circumstance, the Lucky Student 
recognises that they are the main actor in their story, 
that they are indeed the Luck-making Student and will 
make the choices required to succeed.

The Lucky Student can sometimes be perceived as 
the golden boy/girl in a project team. You need to be 
aware of interpersonal relationships between team 
members and how this perception may influence these 
relationships. There is also a dangerous flip side to 
being the Lucky Student. There is the risk of becoming 
complacent and being ill-prepared for dealing with 
real-life challenges because you are shielded within  
the project



21

WATER RESEARCH COMMISSION | STUDENT TRANSITION GUIDE 2015

the attributes of the team player are:
• Contributor – they become known for voicing 

their ideas and work hard at being a heard and 
respected member of the team

• Collaborating – spotting the opportunities 
for collaboration, this student does their own 
individual work when appropriate, but prioritises 
opportunities to work together with colleagues

• Included – these types of students end up being 
included in the activity of the project team and 
understand that they do not necessarily sit around 
to wait to be included 

• networking – with a high belief in the power of 
social networks, this student chooses to get to 

know his/her team members on personal levels, 
asks questions about family and develops a social 
capital within the team

An important aspect of the Team Player is their 
approach to communication. They are not known 
or experienced as uncommunicative, rather they 
value open and regular communication with their 
key relationships in the journey. Communication 
is a two-way street and the Team Player ensures 
they bring sufficient energy into the relationship 
by instigating conversations and making efforts 
to schedule regular opportunities to engage  
in discussions.

3.1.5 The TeaM player

the research journey can be a lonely one and there are many things that make students feel isolated. 
the team Player is a student who recognises how easy it is to fall into the trap of individualism  
and proactively does things to develop a community of support around them. 
Within the team context, they see their place within a project not as being “less influential” or that they need to 
keep quiet because they are inexperienced. Rather, they nurture relationships with all team members and put a 
lot of effort in developing their ‘voice’ within the team. They contribute to discussions with well thought-through 
perspectives, ideas and suggestions. The Team Player also knows his/her individual success depends on the team as 
much as the team’s success depends on his/her success.
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3.1.6 The anXious sTruggler

the anxious Struggler is a persona that most students are familiar with given that there are bound 
to be tough times in the research journey. it is important to understand this dark place in order 
to transcend beyond it. 

The Anxious Struggler encounters difficult external situations but the main fight is against their internal world, 
where they are plagued by intense emotions that increase self-doubt and eat away at one’s motivation.

the feelings that typify the anxious struggler are:
• pressured
• Uncertain
• Unsure
• lacking confidence
• Feel like giving up
• Fearful
• Faltering

• Intimidated
• disorientated
• not up to scratch
• stressed
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3.2 sUpERvIsoR/pRoJECT lEAdER pERsonAs

student stories often mention the role of the supervisor and project leader, where in many instances they were one 
and the same person. Given the importance of the relationship you will have with your supervisor/project leader 
(as illustrated in the relational model earlier) we now include some of the personas that emerged from the stories. 

Student experiences of supervisors and project leaders are varied, with many being difficult but others being 
very positive. In this section we outline the kinds of supervisor/project leader personas you may encounter. 
these are not actual people we are identifying here, but general traits and characteristics. they are included 
in this guide so that you are more informed about them. It is not your role or place to attempt to bring about 
a change in a supervisor/project leader’s personality or style of working. no, the onus is on you and how you 
choose to adapt to your circumstances as a student. again, our focus is to empower you in your own adaptation 
along your research journey.

As with the student personas, remember that these examples may change, where a person exhibits one set of 
behaviours and attributes at one stage and another set later on. Be careful of stereotyping your leader into a box 
based on these personas. 

the thIn leader
This leader has a lot on their plate and the ‘attention 
budget’ that they have at their disposal to apply to you 
and your research is severely limited. They are ‘stretched’ 
and overworked. It is important not to take this personally, 
but to acknowledge it and find effective ways of working 
with the persona.

the aloof leader 
The aloof leader is experienced as unhelpful, unsupport-
ive and uncommunicative. At times they can be seen to 
be reaping benefits of others’ work.

the nurturer
The nurturing supervisor/project leader is experienced 
as taking an active interest in your development as a 
researcher. They’re interested, supportive, motivating, 
protective and are good listeners. He/she will offer 
guidance willingly and even be involved in your work to 
some extent.

strIct leader
The Strict Leader is highly committed to the task of 
the research project and expects the same of everyone 
on the project team. Their expectations are clearly 
communicated and strive for perfectionism in everything. 
Deadlines are adhered to and consequences applied if 
there is failure to deliver.

mr not-so-operatIonal
Some leaders will be experienced as being better 
than others at some aspects of the research project 
management job. Some stories speak of how leaders, 
while being excellent at research conceptualisation and 
analysis, are not so good at the operational management 
tasks of running a team. In this instance financial 
budgeting is not thorough and planning processes can 
be quite relaxed. 

respected leader
The Respected supervisor/project leader is highly 
experienced and knowledgeable. Students find them 
interesting to talk to and learn from. They keep updated 
in their thinking, methods and approaches. They are 
supremely efficient in their work and this rubs off in how 
the project team operates.
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In addition to the leader personas mentioned in student 
stories, you will find that your work in a team context 
and your ability to operate in a team environment is 
critical to your success as student. It is important to 
recognise that there is no perfect team, and that you 
may be required to work effectively within teams of:

• differing sizes (some may be experienced as too 
small or too large)

• Focused, singular disciplines while others may be 
transdisciplinary in nature

• some will be at various stages of development
• various backgrounds 
• different geographical locations

3.3 projeCT TeaM personas

dYSFunctional team
One of the most common experiences 
reported by students who have gone 
ahead of you in this journey is that of 
the dysfunctional team and the impact 
it has had on their individual success. 
The common experiential attributes 
of a dysfunctional team are that they 
are: a mess; not functioning; bossy; and 
disorientated.

Functional team
On the flip side, functional teams 
are also common and  
are experienced as:

• Well organised

• Target setting

• Hardworking individuals

• With a sharing culture

• Idea exchanging  
(a rewarding experience)

• Cooperative

• Synchronised

• Experienced

• Knowledgeable

Great teamS
There is then a third level of team 
effectiveness in water research 
projects, that of “great teams”. 
Great teams are experienced as:

• Helpful

• Supportive

• Listening

• Reliable

• Protective

• Comforting

• Encouraging

again, these team descriptions are included in this guide to empower you to diagnose the team 
dynamic you find yourself within. Too often, though, people feel that the team dynamics is 
emergent and that they are powerless to influence or change the way the team works. Great 
teams do not just happen. the same is true of dysfunctional teams. there are certain things that 
members of great teams share and work on at being so good. those very things are neglected in 
dysfunctional teams. While you’re just one person in a team, your research journey is dependent 
on the extent to which you attempt to contribute to your team being more effective. consider 
what part you can play in shifting the dynamics of a dysfunctional team.
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• You must be able to get to learn the members and 
be motivated to see the project through.

• To stay focus and ask help as much as you can 
from your fellow colleagues who are willing to  
help. do not pretend as if you know while you  
do not. swallow your pride and ask so that you  
will get help.

• There is not much else to say other than please 
understand your role within the entirety of the 
project and don’t let project leaders bully you into 
doing the entire project from start to finish. They 
also have their own roles to play within the project 
and, lastly, just make sure your bursary funding is 
assured and is secure, as you will end up with  
the shortfall.

• I would urge everyone to play their role to their 
level best and yearn for improvement in their 
performance.

• Being open to your supervisors and project mates 
can add much value in accomplishing your work 
than working on your own.

• Keep an open mind at all times and always try 
to present something during the reference 
group meetings it will boost their knowledge and 
understanding of their research topic and it will 
also assist to fill some gaps in their study.

• Embrace diversity and acknowledge your 
weaknesses and your need for assistance.

3.4 addiTional adviCe
We asked students if there is anything else they would like to share about their experience as a  
post-graduate student involved in a WRC project that would be critical or helpful advice for future 
students on how best to integrate into a project team. Here are some of their responses:
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• For general information about the WRC visit www.wrc.org.za

• For research opportunities and Terms of Reference documents visit  
http://www.wrc.org.za/pages/research_opportunities.aspx

• To submit a proposal, deliverables or student verification documents log onto the WRC Fms portal at 
https://fms.wrc.org.za/wrcweb/

• overview of WRC Key strategic Areas can be found at  
http://www.wrc.org.za/pages/research_overview.aspx

• To search the WRC database (Knowledge hub) for reports and other publications visit  
http://www.wrc.org.za/pages/knowledgehub.aspx

• To access Water sA articles visit  
http://www.wrc.org.za/publications_watersa.htm 

• To access the WRC learning page visit  
http://www.wrc.org.za/pages/learning.aspx

• To interact with the WRC, make contact through one of these channels:

 o Telephone: +27-12-330-0340

 o Twitter: https://twitter.com/waterresearchsa

 o Facebook: https://www.facebook.com/pages/Water-Research-Commission/128752567238553

 o YouTube: https://www.youtube.com/user/WRC448

3.5  WrC resourCes
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In this section you will find extracts from the contract entered into between the WRC and your Project 
contractor. It is important that you familiarise yourself with these clauses. 

clause 8: reference Group
A Reference Group if deemed necessary shall be 
appointed by the WRC, after consultation with the 
Contractor.

The WRC shall have the right to co-opt additional 
members to the Reference Group in accordance with 
the needs of the project.

The Reference Group shall meet periodically during 
the project to:

 Review progress on deliverables against work  
 programmes and time schedules;

 Review work programmes and recommend  
 amendments if necessary;

 Assess the quality of the deliverables and  
 make recommendations in respect thereof; and

 Consider any matter that may impact  
 on project deliverables, time schedules and  
 work programmes.

 Each member of the Reference Group shall sign  
 the Reference Group member declaration  
 to ensure, among others, that the confidential  
 information relating to the project to which they  
 may out of necessity be given access, or receive  
 disclosure of, is not compromised. 

 The WRC shall, if required, fund subsistence and  
 travelling (s&T) costs incurred by the members  
 of the Reference Group to attend project  
 meetings, provided that this shall not apply to  
 members of the Reference Group who are also  
 members of the project team and/or  
 representatives of the Contractor.

clause 9: Intellectual property rights 
The Contractor shall identify, record and disclose 
to the WRC, in writing, all Background Intellectual 
property vesting in itself, in Researchers or any 
other third party involved in the project, as well as 
any pre-emptive or other existing rights vesting in 
any of the above mentioned parties, which relate 
to the undertaking of the project, prior to the 
Commencement date of this agreement or as soon 
as the Contractor becomes aware of the existence of 
any of the above mentioned rights.
The WRC shall treat the unprotected Background 
Intellectual property, disclosed in terms of clause 
9.1, confidentially, as requested to do so by the 
Contractor.

The Contractor shall:
Ensure that the rights to the Background  
Intellectual property for the Commercialisation,  
use or utilisation of the Intellectual property arising  
from WRC funded project shall be on reasonable 
terms before the Commencement of the project;
Inform the WRC upon conception of any 
Intellectual property or improvements and 
continuously thereafter of all steps in the progress 
made in developing such Intellectual property on a 
confidential basis; and
At no time disclose any such Intellectual property 
or improvement or any information relating 
thereto, to any person without appropriate 
protection of Intellectual property as required by 
the ipr act. 
The WRC may request the Contractor to delay 
the proposed presentation, publication, release 
or submission for a period of 6 (six) months in 
order to allow for the protection of any Intellectual 
property disclosed therein.

3.6  iMporTanT inforMaTion abouT WrC projeCTs
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The parties shall deal with all Intellectual property 
created within the scope of the project in accordance 
with its obligations in terms of the Intellectual 
property Rights from publicly Financed Research and 
development Act of 2008.

The WRC may on request assist the Contractor in 
assessing whether the Intellectual property merits 
statutory protection. 

It is the responsibility of the Contractor to inform 
relevant third parties and all Researchers whose 
Intellectual property rights may be affected by this 
agreement, of such limitations, in writing, and in 
advance of the Commencement date. 

The Contractor acknowledges that in return for the 
Contract Amount made available by the WRC in 
whole or part, the WRC reserves the right to publish 
the results of the project including but not limited to 
the WRC Final Report, WRC deliverables, and other 
WRC reports. signing of this agreement therefore 
constitutes a duly executed assignment of copyright 
to the WrC in these areas.

clause 10: commercially exploitable Intellectual 
property and Innovations
The parties shall notify each other promptly, in  
 writing, of the Commercialisation potential or  
 Intellectual property Transactions in respect of  
 Intellectual property and innovations.

The parties may collaborate in the protection and  
 Commercialisation of the Intellectual property and  
 other innovations and the conclusion of Intellectual  
 property Transactions. The parties will enter into a 
 separately negotiated written agreement defining  
 the relationship, roles and responsibilities of the  
 WRC and the Contractor in said collaboration,  
 which shall, be in accordance with the WRC’s  
 Intellectual property policy and applicable  
 statutory provisions.

The Commercialisation of the Intellectual property  
 and the conclusion of Intellectual property

 Transactions shall be subject to:

Acknowledgement of the WRC’s contribution;

The WRC’s obligation to disseminate scholarly 
disclosures and research reports in terms of 
clause 11 below;

due consideration of the public interest and 
other legal obligations; and

The Intellectual property Rights from the 
Intellectual property Rights from publicly 
Financed Research and development Act  
of 2008.

clause 11: disclosure & publication
For the duration of the Contract period and for a  
 period of 2 (two) years after the finalisation of the  
 project the Contractor shall furnish the WRC  
 with all articles or papers relating to the project  
 which they wish to present at conferences,  
 symposia or at national, regional or international  
 professional meetings, and/or to publish in journals,  
 or to submit the methods and results in theses  
 or dissertations, or in other formats of their own  
 choosing at least one (1) month prior to any such  
 presentation, publication, release or submission,  
 in respect of which the WRC shall be entitled to  
 comment. The WRC shall furnish the Contractor  
 with its comments and/ or suggestions within  
 15 (fifteen) days of receipt of the draft paper.

The WRC shall be duly acknowledged as the full or  
 part funder in any publication, presentation, release  
 or submission for its funding and support in realising  
 the methods and results of the project.

In the event that the WRC establishes the terms of  
 reference for any research project, the WRC shall  
 be duly acknowledged for its role in initiating and  
 directing the research.
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